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Instructor:  Katherine Arens (k.arens@mail.utexas.edu)


ASSIGNMENTS:


1)  Major Oral Presentation:

Once during the semester, you will be the teacher of record for a cluster of texts. 

Your mission is to assess the cluster of texts, and become the "expert" on them, and then, by using a concrete example, show how that cluster's analytic strategies and assumptions offer a useful reading strategy.  In 15-20 minutes, you will have to present what the analysis strategy does, what kinds of texts it needs/privileges/unfolds, and what details of the how to.  After that, you will have to lead the class through a sample interpretation/exegesis of a text you think the method will unfold. 

ONE WEEK before your class presentation, you will have to do two things:


1) Assign the discourse analysis readings for the class -- which PART of the day's cluster is most relevant.  You will have to pass out copies, or arrange a pdf to distribute


2) Pass out a 3-5 pp text excerpt from a cultural text (literature, essay, whatever) that you will take on as your example.

THE DAY OF YOUR PRESENTATION:


1) give your 15-20 minute intro (7 pp.;  you will be timed and stopped when time runs out, whether done or not)


2) set up and carry through 15-20 minutes of a sample interpretation -- "teach" the method on the basis of the text sample you chose.  

THE OTHER CLASS MEMBERS: are to read what is assigned by your colleague  (discourse methods and sample), and to participate in the text workshop.  


2) "Problem Sets":  6 during the semester

Short writing exercises will be required throughout the course, each of which constitutes a "problem set" practicing an application.  This will give you an opportunity to practice the kind of work that will need to be done in conjunction with your oral presentations, as well.  

The day on which the first four are due are on the syllabus;  the last two will be assigned on the basis of which second-half texts the instructor has to deal with.  Follow the general directions below, and refer to the specific homework numbers for which texts to use as your case studies. 


GENERAL HOMEWORK DIRECTIONS FOR PROBLEM SET


In each case, the homework will have four sections, for a total of about two typed pages (single-spaced is ok):


1) Explain the parameters of the interpretation you are undertaking:  one paragraph, including the definition of the data set you're evolving and the goal of the interpretation.


2) A sample data collection:  make a chart, graph, list . . .  in a way that represents your data set appropriately.  When the text is very short, you should expect to work your data set through the whole thing;  if it is longer, or if the data is copius, start and stop at appropriate points (usually starting at the top).


3) An analysis of the data set that points to an interpretation of the text = one or two paragraphs highlighting how the form complements/contradicts/etc. the overt content and the context of use/performance.


4) A methodological reflection:  one paragraph offering commentary on the difficulty/advantages/disadvantages/etc. of the method, and/or on its appropriateness for a text like one chosen.  

HOMEWORK 1:


Fairclough takes on textual interpretation explicitly, not just the analysis of a more open-ended linguistic performance.  Take the piece "Reformers:  A Hymn of Hate" by Dorothy Parker (available at <http://www.gutenberg.org/etext/6678> as part of an ebook  [#6678] entitled Nonsenseorship, edited by G. G. Putnam;  go to the text, and download or display it;  the Parker piece is about 2/3 down the whole text).


Take some aspect of critical textual interpretation that Fairclough explains, and treat this odd prose-poem with it.  

HOMEWORK 2:


Halliday shows various strict cognitive-linguistic approaches to critical text analyses.  For your text sample, pick one of them, and apply it to either the Swedish Academy's "Presentation Speech" for the 2004 Nobel Prize (given to Elfriede Jelinek), or her "Prize Lecture."  [Available online at <http://nobelprize.org/literature/laureates/2004/presentation-speech.html> and

<http://nobelprize.org/literature/laureates/2004/jelinek-lecture.html>.]  Note, too, that there are both text and video versions of each text -- you may use either, or a combination of both.  
HOMEWORK 3:


The focus of this week's readings is how you evolve a data set in non-traditional, and often multi-media, ways.  The problem you will address in this homework is an illustrated book -- in this case, a version of Poe's "The Raven" illustrated by Gustav Doré (available online at 

<http://www.gutenberg.org/files/17192/17192-h/17192-h.htm>). Figure out how to develop and annotate a dataset off such an artifact, and what the conjoint analysis might get you.

HOMEWORK 4:  


Fairclough's more recent work comes closer to classical critical discourse analysis, focusing on the social ideologies implicated in language acts.  This case study will take on a piece of recent political rhetoric:  Pinter's Nobel Prize Speech, available at <http://nobelprize.org/literature/laureates/2005/pinter-lecture-e.html> -- he implicates US foreign policy.  Apply one of Fairclough's approaches to this speech.  


3) Final Course Project

Pick one of the following two options:


a) Build a case for the kind of critical discourse analysis you need to use for your project.  Write the equivalent to the method section of a  dissertation, evolving an approach to a particular body of texts based on the existing body of theory and the modifications that need to be made vis-à-vis what you do.


b) Write an interpretation of a single text or a small body of cultural "texts" using the tools presented this semester.  This will take the form of a detailed text interpretation within the context of an archive defined for the purposes of this exercise.   You will have to provide not only your interpretation, but, in the appendix to the article, some sort of summation of your data set derived from the text you are interpreting, as an index to the kinds of systematic interpretation you are using.


In each case, the result will be between 15 and 25 pages in length (with notes, bibliography, and whatever charts are necessary as appendices).  The essay will be in either Chicago or MLA style (note which at the end of the works cited/ bibliography list.  You will lose up to a full letter grade for lack of use of a style sheet, which includes not only bibliography and note format, but also punctuation, section, spacing, and other formatting criteria.  

 
These final projects will be evolved in steps, in consultation with the instructor:


WEEK 10 of the semester (Thursday):  turn in a 250-300 word abstract that sets up the project you will undertake in the final paper.


WEEK 13 of the semester (Tuesday):  turn in 



1) the working bibliography for your project,



2) a brief description of how you GOT to that working bibliography, and



3) an extended data set (e.g. a sample passage markup, a table with the results of a systematic work-through of a text sample, etc.). 



It is probable that there will be compulsory office appointments between these two dates.


FINAL EXAM DATE AND TIME:  due date for the completed project.  

http://www.gutenberg.org/etext/6678

Title: Nonsenseorship

Author: G. G. Putnam

Release Date: October, 2004 [EBook #6678]

REFORMERS: A HYMN OF HATE


- DOROTHY PARKER

   I hate Reformers;

   They raise my blood pressure.

   There are the Prohibitionists;

   The Fathers of Bootlegging.

   They made us what we are to-day--

   I hope they're satisfied.

   They can prove that the Johnstown flood,

   And the blizzard of 1888,

   And the destruction of Pompeii

   Were all due to alcohol.

   They have it figured out

   That anyone who would give a gin daisy a friendly look

   Is just wasting time out of jail,

   And anyone who would stay under the same roof

   With a bottle of Scotch

   Is right in line for a cozy seat in the electric chair.

   They fixed things all up pretty for us;

   Now that they have dried up the country,

   You can hardly get a drink unless you go in and order one.

   They are in a nasty state over this light wines and beer idea;

   They say that lips that touch liquor

   Shall never touch wine.

   They swear that the Eighteenth Amendment

   Shall be improved upon

   Over their dead bodies--

   Fair enough!

   Then there are the Suppressors of Vice;

   The Boys Who Made the Name of Cabell a Household Word.

   Their aim is to keep art and letters in their place;

   If they see a book

   Which does not come right out and say

   That the doctor brings babies in his little black bag,

   Or find a painting of a young lady

   Showing her without her rubbers,

   They call out the militia.

   They have a mean eye for dirt;

   They can find it

   In a copy of "What Katy Did at School,"

   Or a snapshot of Aunt Bessie in bathing at Sandy Creek,

   Or a picture postcard of Moonlight in Bryant Park.

   They are always running around suppressing things,

   Beginning with their desires.

   They get a lot of excitement out of life,--

   They are constantly discovering

   The New Rabelais

   Or the Twentieth Century Hogarth.

   Their leader is regarded

   As the representative of Comstock here on earth.

   How does that song of Tosti's go?--

   "Good-bye, Sumner, good-bye, good-bye."

   There are the Movie Censors,

   The motion picture is still in its infancy,--

   They are the boys who keep it there.

   If the film shows a party of clubmen tossing off ginger ale,

   Or a young bride dreaming over tiny garments,

   Or Douglas Fairbanks kissing Mary Pickford's hand,

   They cut out the scene

   And burn it in the public square.

   They fix up all the historical events

   So that their own mothers wouldn't know them.

   They make Du Barry Mrs. Louis Fifteenth,

   And show that Anthony and Cleopatra were like brother and sister,

   And announce Salome's engagement to John the Baptist,

   So that the audiences won't go and get ideas in their heads.

   They insist that Sherlock Holmes is made to say,

   "Quick, Watson, the crochet needle!"

   And the state pays them for it.

   They say they are going to take the sin out of cinema

   If they perish in the attempt,--

   I wish to God they would!

   And then there are the All-American Crabs;

   The Brave Little Band that is Against Everything.

   They have got up the idea

   That things are not what they were when Grandma was a girl.

   They say that they don't know what we're coming to,

   As if they had just written the line.

   They are always running a temperature

   Over the modern dances,

   Or the new skirts,

   Or the goings-on of the younger set.

   They can barely hold themselves in

   When they think of the menace of the drama;

   They seem to be going ahead under the idea

   That everything but the Passion Play

   Was written by Avery Hopwood.

   They will never feel really themselves

   Until every theatre in the country is razed.

   They are forever signing petitions

   Urging that cigarette-smokers should be deported,

   And that all places of amusement should be closed on Sunday

   And kept closed all week.

   They take everything personally;

   They go about shaking their heads,

   And sighing, "It's all wrong, it's all wrong,"--

   They said it.

   I hate Reformers;

   They raise my blood pressure.

